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Abstract 
In Turkey, great efforts have been made to teach English as a foreign language (EFL) for the last two centuries. Fluctuated with 
every new educational trend, educational policy along with all related aspects like curricula have been redefined and reframed. 
Educational and instructional decisions at all levels have been made accordingly. Despite time and efforts spent and resources 
allocated, the success of EFL in Turkey is still questionable as the problem is versatile and associated with various factors.  From  
EFL academicians  perspective, this paper aims to portray major problems in EFL teaching in Turkey. The possibility to remove 
those problems suggests a successful and effective foreign language education in the future. 2012 Published by Elsevier Ltd.  
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1. Introduction 
Losing its national identity, English language has been long used as a universal means of communication. It has 
been mainly taught to reach a universal common knowledge and to enhance global communication all over the 
world. In Turkey, there have been great efforts to teach English as a foreign language (EFL) for the last two 
centuries. Notably after the collapse of  the Ottoman Empire, in Turkey in the path to westernization, teaching EFL 
has gained great importance particularly to have a better understanding of western culture and civilization. However, 
with every new approach, the old was given up and cast aside and the new approaches were faithfully, perhaps 
blindly adopted. Despite time spent, continuous efforts and allocated resources to teach English effectively to large 
masses, the success of EFL in Turkey is still questionable as the problem is multi-faceted. Language teaching in 
Turkey has not been at the desired level of satisfaction.    
There are many studies reporting complications in foreign language education in Turkey, to mention but a few, 
several researchers regard the sudden changes in the existing foreign language education policy as major sources of 
make policy decisions after establishing a concrete 
scientific basis.  Such changes naturally affect the sustainability of the policies and cause loss of labour and 
resources (Demirel, 2008). Similarly, policy changes and their implementations are reported to be a striking problem 
 as well.   
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 as one of the problems in foreign 
language education in Turkey. When the teacher training institutions are examined retrospectively,  those which 
language teachers have graduated from up to now are seen that they display quite different characteristics, which 
well exemplifies the inconsistency in educational policy in the past. English language teachers from these varying 
educational institutions include   
o Those being taught at A ,B, C level foreign language at the departments other than foreign language teaching 
departments of the universities.   
o Those graduated from the Institute of Education without participation in the classes,  
o 
-80, in particular, one or two months in return for one 
academic year. 
o by Turkish National 
Education Ministry (TNEM). 
o Due to increasing demand for language teachers, all university graduates from the universities where English is 
the medium of instruction and graduates from the related departments in the Faculty of Science and Literature 
on condition that they must have   obtained after shortened academic terms. 
o Additionally, since 2002, with a new perspective, an Open University English Language Teaching program has 
been put into application. In this program, teacher candidates must attend in the formal education only for two 
years  and complete the remaining two years of the program through distance education. 
It is quite evident and extremely likely to meet English language teachers of different linguistic proficiency and 
pedagogical competence in the existing  schools of Turkish Educational system. The variety of the source 
d  self efficacy perceptions 
 
     
Turkish EFL teachers experience in implementing communicative language teaching (CLT) in their classrooms 
which stem from four directions, namely, the teacher, the students, the educational system, and CLT itself. His 
are not rather optimistic about the complete adoption of CLT, and thus feel that only by overcoming the difficulties 
from those four sources, and by establishing more favorable conditions for the implementation of CLT can teachers 
truly benefit from CLT in their Englis  
Now that an elaboration of the problems, therefore awareness, is a step forward for a comprehensive solution, this 
paper aims to portray major problems in EFL teaching, which turns out to be a cul-de-sac in Turkey. Since the 
possibility to remove those problems suggests a successful and effective foreign language education in the future, 
we specifically probe commonly observed problems in EFL in Turkey as perceived by the EFL academicians.   
2. Methodology  
Adopting a qualitative research design, this descriptive study is based on the interviews from the academicians 
working in the field of English Language Teaching (N=15) in major universities in Ankara. All respondents hold 
doctoral degrees in English Language teaching and actively teaching at the university level. Mean ages were 45. Of 
15, 11 were female respondents and 4 were male. While coding the data, the content of the responses in the 
interviews was scanned and evaluated considering the frequency of  themes rather than the presence of the themes.  
In other words, the interviews were divided into themes in line with content analysis procedure as suggested by Miles 
and Huberman (1994), which involves the coding for themes, looking for patterns, and making interpretations.    A 
subsequent level of analysis involved the determination of subtopics under these themes.  The question directed to 
the respondents was hat are the major problems inherent in EFL education in Turkey?  
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3. Results  
In the data gathered, four themes  were prominent. 
o Flaws in Turkish educational system in general, inconsistency in foreign language education policy in 
particular.   
o Learner and learning environment oriented issues. 
o Indeterminacy in teaching methodology at schools. 
o Obstacles in language teacher training and maintaining their quality. 
3.1. Regarding the flaws in Turkish educational system 
All the respondents agreed that there is not a consistent and continuous country wide foreign language education 
policy in Turkey. Without establishing  concrete and scientific infrastructure based on the data, frequent new 
decisions are taken and new applications are practised.  Primarily, some institutional decisions usually reflect 
political views of the ruling parties and  personal opinions  the bureaucrats recently appointed.  Likewise, even if not 
political, policymakers in education are often affected by the allure of new educational approaches  at macro level 
which can not be easily implemented by the practitioners.   
3.2. Learner and Learning environment related factors.  
To most respondents, contrary to recent learner-centred pedagogical approaches, the aims, expectations and 
wants of the learners in Turkish primary and secondary state schools are not adequately identified or disregarded in 
the teaching process by the educational institutions, if identified. This leads to the implementation of a curriculum 
and the use of  teaching materials that are not appropriate for the learner profile in Turkey, which poses difficulties 
for the learners to measure up. This is also found likely to affect their attitudes towards language learning, along 
with their  levels  of  concentration and motivation.  The respondents contend that language teachers are deprived of  
adequate  language teaching materials as well as technologically supported classrooms at state schools.  Crowded 
classes and limited number of weekly course hours are also reported to be the causes of inefficient language 
teaching. Acknowledging the attempts to recover the problem of late exposure to foreign language in the existing 
system by initiating foreign language teaching at the fourth year of the primary education,  it is reported that  weekly 
course hours are not still sufficient for better results.  
3.3. Indeterminacy in teaching methodology at primary and secondary schools. 
Language teaching methodology in use  at Turkish schools was informed as another dilemma in foreign language 
teaching in Turkey. With the idea of what comes from the West is acceptable and should be applied thoroughly, the 
efforts to realize new approaches without establishing an infrastructure in the system usually resulted in 
disappointment. A very recent example relates to the application of the Constructivist theory at primary and 
secondary schools. The curricula have been modified and revised by TNEM so that it could be utilized at the state 
schools. However,  it has been observed that language teachers are not properly trained to teach language in the new 
methodology and do not know much about new coursebooks and materials. Change in the measurement and 
evaluation  is another issue. On the other hand, although the authorities seem to be aware of the novel developments 
in the field of language teaching, it has been observed that Grammar-Translation method is the most common way 
to teach English in Turkey as it allows the use of  mother tongue and structure-based language teaching. Also, it is 
prefered as  it does not necessitate the use of four language skills in  teaching  English.    
3.4.  Obstacles in growing competent language teachers and maintaining their quality. 
3.4.1. Proficiency levels of candidate language teachers and the practitioners  
As discussed above, the respondents found the proficiency levels of both pre service language teachers and 
practitioners questionable, which may be caused by myriad factors such as curriculum, their previous language 
education and the variety of the teacher training institutions.  
3.4.2. In-service Training  
By the respondents, it is clearly stated that there are no persistent in-service training programs at the state schools 
and that there are redundancies  in the existing in-service training programs run by TNEM.  Graduate teachers are in 
need of regular and comprehensive in-service training to enhance their linguistic knowledge and improve their 
professional teaching skills, which affects the quality of language education in Turkish state schools.   
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3.4.3. Curriculum proposed for the Faculties of Education 
One problem indicated by the respondents was the curriculum imposed by Turkish Higher Education Council 
(THEC) to all language teacher training departments of Faculties of Education in Turkey. In the last decade, THEC 
intervened in the contents of the curricula to be implemented at the Faculties of Education for the purpose of 
providing unity and solidarity in teacher training. However, key subjects to be taught in the curricula are roughly 
highlighted without a meticulous examination. Therefore, it needs to be revised as the content  is not comprehensive 
and well described.  This is found to be associated with the  situation where all amendments are not determined on 
the basis of a field study or scientific data, but individual expert opinion and desk work. One interviewee 
emphasizes that teaching methodology courses overweigh content specific courses which must be taught for 
linguistic and pedagogical development of the teacher candidates  in English Language Teaching Departments.  For 
example,  the  courses 
Methods /  in the existing curriculum are very similar in content. Determining their content is left to the 
departments. 
account, it is likely to say they are required to teach a language that they have not fully learned yet.  In short, how to 
fill in the content of this curricula was not determined well in the curriculum and how such an application 
contributes to the quality of the programs has not been searched and rigorously elaborated yet. 
   
4. Conclusion  
   
A coordinated cooperation of the  TNEM and THEC may help solve problems in an attempt to search for or 
construct  a foreign language education policy appropriate for Turkey's interests and the realities. An academic 
board either within TNEM or within THEC whose members will be engaged in academic work can compile 
solutions for the problems revealed as a result of scientific research. They can also serve as the advisory committee 
responsible for all matters related to foreign language education like teacher training, educational system, methods, 
curriculum, and foreign language teaching materials, and measurement and evaluation.  For the planning of a 
healthy system for foreign language education, data collection, situational analysis,  goal setting, planning, piloting, 
practice,  response assessment,  measurement and evaluation  re-planning elements need to be addressed seriously 
as there is a need for a redefined teacher training procedures including in-service training  and  an 
elaborated curriculum for training well-supported qualified language teachers. A better learning environment at state 
schools must be provided. In addition to well-appointed classrooms,  as regards language teaching methodology at 
work at schools, an effective in service training will make the practitioners aware of the new developments in the 
field. Rather than providing theoretical knowledge in such training courses, how to teach language in line with new 
trends  involving workshops and practices should be recounted so that English is taught with its real function as a 
communication tool. Instead of teaching the structure of language, the use of communicative approach and four 
basic language skills should be imposed.  
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